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Abstract 
Traditional teaching process and the method of e-learning make a very frequent combination. Both of them have advantages and 
disadvantages. Blended learning should represent their optimal combination. It is spreading very rapidly both in academic and in 
business area and it is a trend in current teaching. 
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1. Introduction  
During recent years, education and its development has become one of major political priorities of the European 
Union. Modern information and communication techniques have made possible great changes in education. New 
methods and teaching forms are being sought and are occurring to transfer the huge amount of information. 
Currently, e-learning is being used at many universities and in a great part of secondary schools. It has been very 
often used within a combined form of teaching. Most often it is used as a component of blended learning as a linkage 
between e-learning and contact teaching. 
2. eLearning 
There is no fixed and single-minded notion of eLearning. A short definition of the term is given by Baresova: 
“Elearning is a teaching process using information and communication technologies.” (2003, s. 27). It is worth 
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mentioning that in her - perhaps even too abrupt definition – the e-learning is not categorised as a medium of 
instruction but as a teaching process. Shortly afterwards the Tavangarian´s  definition has been broadened in our 
country by means of Internet: „We will call e-learning all forms of electronic supported learning and teaching, 
which are procedural in character and aim to effect the construction of knowledge with reference to individual 
experience, practice and knowledge of the learner.” (Tavangarian, 2004). The definition continues on and it reads as 
follows: Information and communication systems, whether networked or not, serve as specific media (specific in the 
sense elaborated previously) to implement the learning process.” This addition is of particular importance for its 
single-minded categorisation of e-learning as a process. The forms of this process are discussed in the definition 
itself. The purpose of the form has been given. There has been a lot of talk about knowledge, skills are not 
mentioned. The form is devised for an individual („for a learner“). The facts taken into account are: his experience, 
practice and (achieved) knowledge. Therefore, an individual in question is an older, at least an adult person. Of basic 
importance in our country of that time was the definition formulated by Kopecky. He characterizes eLearning not 
only as an educational process, but he identifies that e-learning´s role lies in supporting of a teaching process. It is a 
„multimedia support of teaching process by means of modern information and communication technologies. Its 
purpose is to heighten the effectiveness of education“. (Kopecky, 2006). It should be noted that the reference to the 
pace had moved away from the emphasis on the increase of the teaching process effectiveness. The reference 
concerning any possible forms of eLearning were contained by the emphasis of e-learning and its supportive 
function of a teaching process. In that way, the definition given by Kopecky had finished the short and transitional 
period of discussion about the possibility of taking e-learning as a substitution of early forms of education. 
   Also the Khan´s definition has a special interest for us. It concentrates on learning environment made available 
just by e-learning to everyone and realized whenever and wherever. The underlining of those possibilities had 
become the main items in the survey of advantages concerning the use of e-learning. Paraphrased shortly, the 
definition introduces the possibility of taking eLearning as an innovated approach towards making of a good 
learning and teaching environment oriented towards a learner. That environment is easily accessible to anyone, 
anytime and anyplace. It uses the resources of various digital technologies and other forms of material suitable for 
an open, flexible and distributed teaching environment. (Khan, 2006).   
From that time, khan had returned to the issue of eLearning several times. His efforts had resulted in making an 
eLearning model of teaching. That model might be segmented into three sections: into pedagogical one, 
technological and managerial ones. The first section is of the greatest importance forms. The point to note here is 
that it concerns not the teaching process itself, it brings a substantial basis to all eLearning course designers. (The 
author of this article – belonging among them – highly appreciates just that set of Khan´s views.) His framework 
may be seen as a benchmark for designers also in our country until today. Nevertheless, even that framework has 
undergone some modifications highlighting various aspects of Khan´s system. 
3. Blended learning 
 In connection with an actual introducing of e-learning into didactical practice the conviction had been 
strengthening that the most useful way of using e-learning does not draw on its self-contained forms, but on a 
combination with a classic form of contact teaching. The English speaking countries had come to those findings 
earlier than our country and in the western education environment had been that combined medium termed. It had 
been called blended learning. 
   When the possibility of using eLearning in education had occurred, that form did not seem to be suitable for 
foreign language teaching. Gradually, however, many projects demonstrating the opposite have been developed. But 
the foreign language teaching by means of e-learning often managed to apply more slowly than eLearning teaching 
in technical subjects and sciences. That is why in the foreign language teaching gradually the seemingly most 
suitable method had been set – the method of blended learning. That means a combination of contact teaching using 
teacher and doing self-contained preparations by means of on-line education. We need not forget the teacher´s role 
in the teaching of languages. In this case his role is important and so is the role of conversation. On the other hand, a 
preparation of an on-line course is very demanding and in most cases a language teacher is usually no expert in 
informatics. 
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Approximately  in the era, where the implementation eLearning courses was at its height at the universities in the 
Czech Republic, Kathleen Frankle, a professor of Maryland university, published her article Blended learning with 
its subtitle The key to successful web-based training and education. The paper illustrates a rather different way in 
the implementation of those courses at the American universities.  I have selected and shortly paraphrased important 
points out of her paper. She states an increasing liking for eLearning and suggest that the extreme interest took 
place, when the university had offered its courses also in the format of blended learning. She gives the 
characteristics of classic eLearning courses and arrives to the conclusion: Many students lack the presence of a 
teacher and of the other students by their study activities. The flexibility of the proceeding which doesn´t prescribe 
any compulsory terms results in the low percentage of the tasks fulfilled in the time given. In the effort to eliminate 
both students´ taunts and teachers´ complaints, the blended learning format was introduced. After the passing of 
both an eLearning and blended learning course students should comment on the different points of each course. The 
final item of the questionnaire read as follows: The pace of progress in web courses is individual, no obligatory 
terms are prescribed for you, interaction with your teacher is possible by an e-mail only. Another course contains 
linkages between traditional eLearning and all features of a teacher-guided course. If both types of courses were at 
disposal, which one would be your choice? The answer is given without any comment. But we learn that 11% of 
students would prefer eLearning, 89% would opt for blended learning. (Frankle, 2012).  
Also Cahill, a participant in doctor studies of eLearning and education technology at the University of the 
American Middle West, would prefer a course of blended learning format. Her reasons, however, seem to be very 
person-centred, so I do not quote them. (Cahill 2011) at approximately the same time, in England Kochan and Britz 
and Seymour announce a panel discussion on the theme of blended learning. The reasons for their decision was the 
fact that those forms of teaching become more and more popular in higher educational institutions and therefore it is 
necessary to pay attention to their advantages and disadvantages of their contents and development in the future. The 
same year M.B. Ligorio and S.Cucchiara from the University in Bari published their paper A model for teaching in 
higher education (Ligorio, Cucchiara 2011). They suggest a model of university teaching. Firstly, its theoretical 
reasons are given as follows: an encouragement of student-teacher contacts, unfolding interpersonal relations, 
collaborative approach to learning. The model integrates an eLearning program and exactly destined courses in 
traditional contact teaching. Given are four types of such devices. The structure of it and students´ activities and 
roles in it are described, but it can not be denoted quite positive which subject is dealt with. Only the fact is given 
that the model had run through a six years experiment before its publishing. 
   Comprehensive instruction in the basis of blended learning is given in the paper Blended learning (Hancock, 
Wong 2011). It proceeds from earlier literature, its characteristic features of blended learning reads as follows: a fine 
integration of carefully chosen and mutually supplementing contact and electronic approaches. Its sources of 
electronic teaching is constructivism and cognitivism. Monitoring its extending the paper says that the practice of 
linking electronic learning and contact learning had started as early as in 1990. Its extending, however, has 
proceeded very rapidly. The paper predicts that – in accordance with the research – by 2014 al least 40% of learning 
electronic programs in the USA will have the format of blended learning. This guess is being considered as an 
indication – also in accordance with specialists´ view – that blended learning is not only a trend. Other details may 
stand out in connection with the resource book Teaching formal written English published by Frydrychova Klimova 
in the Czech Republic. She bases on the opinions of authors noted above in this paper and it is an evidence of the 
fact that the North American trend quoted here has been caught also in the Czech Republic. 
4. Research into adult students of combined study 
We have tried to carry out a research into adult students of combined study. The questions were as follows: What 
forms and methods do you meet during the venture education.  
The research sample consisted of adult students from different companies. We used method of questionnaire 
survey. We focused on what forms and methods of study they face in their work and which forms and methods they 
consider more suitable. From the questionnaires results: 
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Figure 1. The most frequent form of adult study. Which form do the employees prefer? 
5. Conclusion 
Teaching through method of blended learning is increasingly used at different types of school. From our survey 
results, that it is popular also among lifelong education students. 
It can be assumed that it will develop in the future and be more frequently used than eLearning. 
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